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Abstract 
The awareness of the importance of the gifted child education as a facilitator 
for the scientific and technological developments of Nigeria necessitated the 
Federal Government of Nigeria to establish the 'SULEJA ACADEMY" for 
training of the gifted children with no preparation for the training of special 
teachers that are to teach in this Academy. It is the belief of this paper that, if 
the objective of this programme is to be achieved, adequate attention should 
also be given to gifted teacher education programme. It is in view of this that 
the paper tries to look at who is a gifted, how do we identify him, what type of 
curriculum and teachers he needs to develop his potentials. Finally some 
suggestions or recommendation are offered which, if adhered to will 
facilitate the attainment of the objectives of gifted child education 
programme in Nigeria. 

Introduction 
The National Policy on Education (1981), identifies the need for gifted child education for 

technological and scientific development for a self reliant country, when it states that there are 
specifically gifted children who are intellectually precocious and find themselves insufficiently 
challenged by the program of the normal school and may take to stubbornness and apathy in 
resistance to it. 

The Government has already directed that all children including the gifted must be provided for, 
under the educational system. Therefore, special arrangement must be made for the exceptionally '. gifted. 
The policy further emphasized that gifted children must be provided for opportunities to develop at 
their own pace in the interest of the nation's economic, scientific and technological ; development 

This tip off, provided by the National Policy on Education became the basis of the action of 
the then Minister of Education Dr Sylvester Ugo, who set up a committee for what he called 
"Operation Catch the Genius" in 1982 (Uzor, 2002). This committee was given the task of working out 
a program for the early identification of exceptionally gifted children and the provision of special 
education they need. 

The maximum development of the gifted individual's potentials is necessary in order to achieve 
the much desired industrial and technological developments. But this can never be possible" without 
adequate and specially trained teachers for the gifted. Hence, the need for the establishment of specialized 
gifted teacher institutions is not only necessary but desirable. 

Who is a Gifted Child? 
There is no absolute definition for the terms gifted, but most of the times, it is defined in 

terms of intelligence or achievement of the child. In line with the above Dure (1964), reported that, 
even though there are many definitions of giftedness relating to intelligence and achievement scores, 
there is little agreement among experts in this area on the particular cutting score that divide the gifted 
and the average child. 

The proponents of definitions of giftedness in terms of possession of high intelligence 
Quotient (IQ), include Termah (1925), who defined the gifted as those who score in the top 2 percent on 
standardized test of intelligence. Gallagher (1975) was also another authority who not only defined 
giftedness in terms of 1 Q but also divided gifted and talented children into three categories namely 
highly gifted gifted, and talertted. Children who are considered to be gifted on the basis of high l.Q are 
considered to be intellectually gifted. This definition of giftedness in terms of IQ was recognized by the 
Federal Government| of Nigeria (1981), when it explains that "children are regarded as intellectually 
gifted if their cognitive power, when developed qualifies them to become high level innovators, 
problem solvers, leaders or perpetuators in the complex society in which they live." 

Others like Abang(1981), view giftedness and talents from the direction of the societal needs 
when she explains that giftedness in the traditional setting can be the best farmer, the best fisherman, 
the best hunter, the best story teller etc depending upon the life style of the society concerned. This 
means that any person who excels in a very remarkable way in any field of human endeavour 
-considered very vital by a given society can be regarded as gifted or talented. 

 



In line with this definition, Kitano and Kirby (1986) provided a working definition which sees 
gifted persons as: 'Individuals of any age who possess superior ability in an area valued by society.' 

From the above definitions, one could conclude that a gifted individual can be a person of any age, 
who naturally possessed powerful mental and intellectual capacities and who when given a direction in 
any field of human endeavour will consistently exhibit remarkable achievements and progress. 

Why Trained the Gifted? 
Hildreth (1952) is of the opinion that special attention to proper nurturing is the only hope of 

conserving the gifted child's abilities for the ultimate benefit of the society. These children merit 
exceptional educational advantages throughout their school years. He further stressed, that mentally gifted 
children deserve a special kind of schooling, that commensurate with their gifts, training that will provide 
adequate encouragement to develop their special traits fully, a favourable climate for early exercise of 
creative energies and the expansion of superior mental powers, n environment condusvie to insightful 
learning and experimentation in accordance with the gifted child's mental level and rate of mental growth. 

This is necessary because if the school programme does not adequately challenge the child's 
ability, he may develop into a loafer. He may become, the centre of all disciplinary problems, since he must 
have some outlet for his excess energies. 

The problem of inadequate development of the gifted individuals is shaking the educational system 
of this country. When one looks critically into the students' activities, politics and gang: formation, 
associations and clubs in our educational institutions, one will find that most of the group leaders and 
members are highly intelligent individuals who have not been given the full opportunity t-: exercise their 
mental and intellectual capabilities. To overcome or reduce riots and demonstrations in our schools, the 
need for gifted education programs in Nigeria is not only necessary but desirable. This is because, the 
gifted children who are mostly the leaders in planning deviant activities, will now have full opportunity to 
remain where they will be useful to themselves and the society. The introduction of gifted child 
education program will indeed facilitate industrial and technological development and discoveries in 
Nigeria. In a nutshell, according to Kolo (1994), special education for the gifted is essential in every society 
for the following reasons: (i) To top the potentialities of vast contributions which the gifted can make 
towards national development,  

(ii)    To justify the practice of the concept of educational opportunities to the later and spirit of 
its theoretical framework,  

(iii)   To provide a 'litmus test' for the education system and policy which according to Correl 
(1978 must be seen to be efficient in educating people at both extremes of life (gifted and  
handicapped).  

(iv)    To provide an avenue through the overall development of society may be short circuited 
in terms of time frame. 

 (v)     To minimize the impact of the negative ways in which the gifted are likely to put their 
talent in use in society (Kolo, 1994:121). 

Identification of Gifted Children 
The process of identifying the gifted child should be based on a variety of types of information 

that reflects several indicators. Many experts have reported that some gifted children cannot be identified 
using the traditional intelligence test alone. 

Oladole (1991), pointed out that gifted children often reveals themselves by their advanced talents, 
concepts, interests and outstanding performance in areas such as vocational subjects and drama or arts. 
These attributes may not be tested adequately using intelligence tests. These qualities of the child are readily 
observed by teachers, counselors and parents, As such, identifying these capacities in the gifted child at 
an early stage, is as important as their training. Early identification of 

the gifted individuals, gives them the opportunity for proper educational placement and full utilization of the 
abilities. 

In view of the 6:3:3:4 system of education, the Federal Ministry of Education recommends 
detection point at which gifted children are recognized as follows:  

(vi)    Age 3-5 (under pre-school condition).  
(ii)     Around age 6 (on entering primary school),  
(iii)    Around age 9 (mid-way through primary school). 
 (iv)    Around age 12 (at the end of primary school).  
(v)     Around age 15 (at the end of junior secondary school),  



(vi)    Around age 18 (at the end of senior secondary school).  
(vii)   At an appropriate stage during the tertiary education. 

These detection points, serve as stages which the gifted traits can be observed critically. Also 
characteristics of the gifted can be used in detecting them. Some of these characteristics are:  

(i) Learns easily and quickly, 

(ii)  Retains what he learns without much drill. 
(iii)    Has rich vocabularies marked by originality of thought and expression. (iv)    
Enjoys reading, usually at mature level. 
 (v)     Interested in the nature of man and universe at an early age. 
 (vi)    Seeks older companions among children, 
 (vii)   Has a strong desire to excel, etc. 

The above detecting points indicate that the agencies for identifying the gifted children will include, 
the school teachers' parents and the school guidance counselors. 

The Need for Gifted Teacher Education 
The training program for the gifted should be carefully planned in order to ensure continuity right 

from the primary school up to tertiary level. By training the gifted in a well planned setting, potential leaders 
in all aspect of human endeavour are produced. Merely setting up training schools and providing them 
with adequate facilities to stimulate the gifted is not enough. Training the teachers, developing sound 
curriculum and instructional plans and organizing adequate guidance program are equally essential in the 
gifted education system. If qualified teachers are provided, the gifted children will be detected and 
adequately directed in all areas of human endeavour for sustainable development of the nation. 

In the context of the gifted child education, Oladele (1991) pointed out that there is the need to 
provide environmental activities and learning materials that will meet the need of their gifted nature. It 
was in pursuance of the above that the Suleja Academy was established. However, a critical issue such as the 
preparation of teachers to teach the gifted children is neglected. This is a mistake which is capable of 
undermining the success of the whole program. If we are to provide adequate opportunities for the 
exceptionally gifted to develop to the maximum, there must be in place a programme for identifying any 
preparing teachers who would teach the gifted, otherwise we may not realize the full objective for establishing 
these schools. 

The gifted child teacher needs a special kind of schooling that is commensurate with 
giftedness, and training that will provide him with the intellectual and professional background adequate 
for his assignment, ft was in line with this that Heward and Orlansky (1984), proposed that those who will 
teach the gifted should possess the following characteristics: 

i. Being susceptible to persistent questioning. 
ii.  Intellectual curiosity. 
iii. Being precise-like and organized,  
iv. Having variety of interests,  
v. Being appreciative of achievement,  
vi. Qualities of a well trained teacher,  
vii. Being well versed in his content are or discipline,  
viii. Knowledgeable about psychology of giftedness and creativity. 

        ix.     Being prepared not only to accept challenges from the gifted but also to be ready to accept 
his own genuine shortcomings. 

Recommendations 
The following recommendations if adhered to will assist in achieving the objective of Gifted 

Teacher Education: 
(1) There is the need for establishment of a Gifted Teacher Training institution for the training of 

those specially identified as possessing traits of giftedness who will be better prepared to teach 
those children identified as gifted. 

(2) In line with above also, the teacher training curriculum should be expanded to include courses 
that lend themselves to teaching the gifted persons. 



(3) Lastly, the government should strictly ensure that only those with this special training should be 
employed to teach in the gifted children's schools. 

Conclusion 
The gifted are superior ones who constitute 1 - 5 % of any populations (Correl, 978). The gifted 

are a national treasure which cannot be ignored by any nation by not providing special educational 
services to meet their precociousness. One efficiently identified, appropriate educational adaptations can be 
developed to match the nation's educational systems. 
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